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Diagnostic Reading Conversations    

A toolkit to help adults gain clearer insights into a reader’s profile 
 

“Listening to pupils read and talking about texts 
 is a valuable and illuminating activity.”   OFSTED 

 

This toolkit contains materials for adults to have semi structured 
conversations about texts with children to gain insights into a readers’ 
strategies.  

 
 
 
 
 
 
Diagnostic conversations around a short text are one effective way of gaining quick 
insights into pupils’ reading attainment. They help adults focus with greater clarity on 
decoding, fluency and in particular the comprehension strategies pupils are using and 
perhaps neglecting. These conversations also focus on reader’s attitudes and 
perceptions to see how children feel their reading is developing.  
 

Diagnostic conversations are one to one and take around 15 minutes. Try using them 
with a sample of pupils at your school to see what strategies are being used and 
perhaps neglected. If each adult in school worked with three pupils, a large sample of 
30 plus pupils could easily be taken. Often there will be patterns of emerging issues 
across a school. Reading comprehension can be particularly elusive to assess so if you 
include both stronger and weaker comprehenders in a sample you will get a valuable 
insight into what makes effective reading comprehension. Conversations with pupil’s 
offers valuable professional development for teachers and outcomes have the 
potential to illuminate the learning issues of pupils and make teaching more effective. 
 

There is a choice of seven texts to use with readers although Text 1 is designed to be 
read out loud to R/Y1 pupils to explore listening comprehension which involves similar 
skills to reading comprehension.  Most of the texts are around 100 words long. For 
each text, there is a script for adults to follow but we call these semi structured 
conversations because adults need to be able to respond to the pupil’s views and 
perceptions.  
The diagnostic conversations include a check on 

 accuracy,  decoding strategies and fluency 

 comprehension: 
A  In the moment of reading - building a basic meaning 
B  After the text - going deeper to answer questions and explore meaning 

 pupil perceptions about reading 
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For reading accuracy and fluency there is an opportunity to annotate a copy of the 
text using a running record as you hear the pupil read 100 words. Running records aim 
to capture how the child is reading by using standard notations. Have a look at our 
completed example. If you are not familiar with taking a running record, annotate the 
text in your own way as the child reads. 
 
You will notice in the reading comprehension section that we have separated reading 
at two points in time. First, thinking in the moment of reading and secondly, activity 
after the text. Separating reading comprehension at these two points in time is very 
helpful to both adults and children. Importantly it allows us to analyse these two 
different processes. As they read, effective readers make critical decisions about a 
text in the moment of reading to build basic meaning. For example, readers may 
identify important words and phrases and make connections to build meaning. They 
may use background knowledge, visualise, predict and use inference. A reader may 
also identify unfamiliar vocabulary, phrases or ideas and try to make sense of them. 
Active reading in the moment of reading enables readers to establish a basic 
understanding of the text. Naturally a good first read gives pupils a good base to 
participate in discussion. 
 
Then in response to discussion or questions, a reader has to do additional or deeper 
thinking. We have called this after text activity.  
 
Diagnostic conversations in the after text  section is split into: 

 Look back and find easier answers  

 Read and think more deeply like a detective to make inferences  

 Connect important words, phrases and ideas to build meaning  

 Know what’s in a writer’s toolkit and explain what the tools do  

 Notice an author’s use of language and how it makes the reader feel 
 

The comprehension section in these materials aims to help the adult observe both in 
the moment and after text activity. Research papers sometimes describe these 
reading strategies at two points in time as on line and off line thinking. 
 
To summarise outcomes for each reader there is an Adult Individual Recording Sheet 
for Adult and for the child a Reader’s Dashboard which aims to help children gain a 
clear self-view of their reading and identify ways to improve. We have also provided a 
Reading Summary for Multiple Pupils to record outcomes from a large group of 
pupils. This may be useful if each adult in school has a diagnostic conversation with 
several pupils. Multiple outcomes can be recorded on the same sheet and analysis 
undertaken. (This is a draft document so do give us some feedback) 
 

Acknowledgement to Leicester City Council and Inference Training 2015 for 

reproducing some of this content          

  



01/02/18                               P a g e  | 4 

 

CONTENTS 
page focus 

4 How to have a diagnostic conversation – four steps  

5, 6 The texts 

7 Annotating text to show accuracy and fluency 

8-10 An example of a completed diagnostic conversation 

11 Strategies we use to understand and enjoy reading 

12 After the text-answering 5 types of questions 

13-19 The texts pupils use to read 

20 Diagnostic conversations : 1 The Party 

23                                                 2 Billy’s Tower       

26                                                 3 The Trip 

30                                                 4 A Nasty Surprise 

34                                                 5 The Kangaroo Rat 

38                                                 6 All Change 

42                                                 7 The Plague 

46 Individual recording sheet for adult 

47 Reader’s Dashboard 

48 Reading Summary for multiple pupils 

49-52  Reading Surveys - more extensive choices 

  



01/02/18                               P a g e  | 5 

How to have a diagnostic conversation 

 
  

  
 

THE DAY BEFORE    

 Adult chooses focus pupils and texts to use 

 Pupils complete the reading survey (mini survey or detailed 
survey) 

 If pupils have already been taught comprehension strategies, 
the day before they can read the text in class and show their 
think-alouds on the text, ready for the conversation. 
 
 
 

ONE TO ONE 

 Adult and pupil have a diagnostic conversation. Adult may need 
time for analysis. 
 
 
 
 

Adult and pupil discuss outcomes using the Reader’s Dashboard.   
 

 
 

 

 

 
School analyses outcomes from the sample of pupils and 
colleagues discuss changes to teaching and learning that might 
raise reading attainment 
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CHOOSE A TEXT APPROPRIATE FOR THE READER 
 
The Party… typically pupils in Y1 (read this text to pupils with visual cues provided).  

Anita was invited to Joe’s party. 

She wondered whether he would like a kite. 

She shook her piggy bank.  It made no sound. 

Anita was sad.       (adapted from Yuill and Oakhill) 

 
 
 
 
Billy’s Tower…  Y2+   

Billy was howling because his whole day had been spoilt.  All his work had been broken by 

the wave.  His mum came over to help but she accidentally stepped on the one tower that 

was left.  “Never mind,” she said. “Let’s go back for tea.  You can build some more towers 

tomorrow.”           (adapted from Yuill and Oakhill) 

 

 

 

 
The Trip…  Y3+. 

“Right listen.” They had all crammed themselves into the hall, suitcases and bags 

everywhere. Geeta had never been sitting here at school at this time before - it was still 

dark outside! The bubble of talk continued. 

 

“I’m waiting.” Mrs Jenkins’ eyes scanned the room impatiently and the conversation faded 

away. “The coach will be here in ten minutes. So to speed things up at the other end, I’m 

going to read a list of the room numbers and who you will be sharing with.” 

 

Geeta sighed .She had been dreading this particular moment. Fingers crossed! Suddenly 

three days seemed like three weeks. There again it could turn out to be the best thing this 

year.  
 
 
 
 
A Nasty Surprise. Or Someone’s got something coming    Y4+ 

“Girls rule!” shouted Jo.  Getting it past Kyle was some achievement.  He took up nearly the 

whole goal just standing there.  But time was dragging and it was sweltering as the sun 

beat down, like being in a sauna.  

 

Jo found some money in her jeans’ pocket and went to get a drink.  “Hey Ronaldo. You 

better get one for me!” shouted Kyle. Hmmnn thought Jo. Moments later, Jo was back with 

two cans of Coke, shaking one behind her back.” Your drink, Sir Kyle,” said Jo, grinning, and 

stood back 
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The Kangaroo Rat     Y5+ 
As the desert sun climbs overhead, the kangaroo rat burrows deep in the sand and rests 

safely until evening. Then, hungry, the kangaroo rat emerges into a twinkling darkness to 

smell the air. Sharp eyes search the neighbourhood. There is no time to waste. 

 

Yet the kangaroo rat checks the skies for danger once more. Then it moves off, looking 

around for clumps of grass and tasty seeds. At speed the kangaroo rat takes giant hops 

across the cool desert sand. Its long, long tail trailing behind like a thin length of rope, 

gathering food in its pouch to eat later.    (adapted from Lemov) 

 
 
All Change    Y5/6/7 

“Goodbye life,” thought Abby as she looked down from her bedroom window.  Opposite, at 

the bus stop, everyone was there.  All the usual crowd, messing about.  An inner voice 

screamed, “This isn’t right!  You should be with them, waiting for the bus.”  Abby felt a 

sharp pang as she saw Becky, her best friend, laughing and joking with Chloe. 
 

Inside her room, Freddie looked down at Abby sympathetically, paws on top of a pile of 

suitcases and boxes.  “Goodbye life.”  Abby felt like kneeling down in front of her Mum and 

pleading, “Let’s not do this because my life will be over.”  Obviously, Mum had no human 

feelings in her. 
 
 
The Plague.   Y 6/7 

The first official recording of death caused by the plague happened in April 1665. By July, 

over a thousand people a week were dying. 
 

People left London in their thousands and the plague spread further. However, unlike the 

Black Death that had affected the whole countryside, the 1665 epidemic was mainly confined 

to cities and towns. 
 

However, it did spread to smaller settlements too. For example, in August a village in 

Derbyshire was affected by the plague. Records suggest that the plague had been brought 

from London in a bale of cloth infested with deadly fleas carrying the plague virus. The 

villagers voluntarily quarantined themselves to prevent the plague from spreading.  It lasted 

for more than a year and killed three-quarters of the inhabitants. 
 

By September 1665, approximately 7000 people were dying of the plague every week in 

London. Most affected were the poorer areas. 
 

The winter of 1665 was extremely cold and the spread of the plague had come to an end.  

People felt it was safe to return to the cities by December. 
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How Jyoti read Billy’s Tower 
Billy’s Tower 
Billy was hewling (adult told Jyoti the word) because 
his whole day had been split….had been spoilt. All his 
work had been broken by the wave. His mum came over to help but she 
acidtally…accidentally stepped on the one tower that was le-ft…left. Never 
mind she said. Let us…let’s go back for tea. You can build some more towers 
tomorrow. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Annotating the text a pupil reads to record accuracy and fluency 

(If a pupil makes an error with a key 

word, an adult can tell …see 

example below) 
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Example of a completed diagnostic conversation 
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In the moment of reading we…

Use background 
knowledge

Notice meaning 
breakdown...

Predict or ask 
questions

...and repair it

Visualise

Spot VIP words

Use inference

...and put together 
to build meaning

Part 1 no.1
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After the text – five types of questions 
Reading test or teachers’ questions can be categorised into the following: 

 1. Look back and find easier answers 
The questions may look like: 

 Where did Grandma live? 

 When did Kate realise she was lost? 

 What did Mala pack in her suitcase? 

 Give two examples of how Alfie was kind to Gemma. 

 Match the events to the year they happened. 
 

 2. Read and think more deeply like a detective. 
These questions may look like: 

 Why do you think Emma was surprised? 

 What evidence suggests Billy was afraid? 

 How can you tell Jed wanted to keep his present a secret? 

 Abbie was waiting for the school bus with her friends.  How old do you think 
Abbie is? Explain your thinking. 

 No rain had fallen for years so the ground was parched. Give the meaning of the 
word parched in this sentence. 

 

 3. Connect important words, phrases and ideas to build meaning 
These questions may look like 

 Identify the three main ideas in paragraph two. 

 Tourism in Spain has both positive and negative outcomes. Explain what these 
are. 

 Summarise the main message of the poem. 

 Number the events below to show the order in which they happened. 

 Tick to show which statements are true about elephants and which are false. 
 

 4. Know what’s in a writer’s toolkit and explain what the tools do 
The tools a writer might use are: 

  Title / headings  Glossary 
  Introduction  Alphabetical order 
  Captions  Slogans 
  Quotes and interviews  Bullet points 
  Text type  Use of past / present / future tenses 

  
 5. Notice an author’s use of language and explain how it makes the reader 

think 
Questions can be about a word, a phrase, a sentence or a whole text. 

 They crossed the glassy surface of the lake. 
Write down two impressions this gives you of the water. 

 The roads can be choked with traffic. 
What is the effect of the writer’s sentence on the reader? 

 How does the style of language in the comic differ from the language in the 
story? 

 Look at the paragraph beginning: As I stepped… How does the writer make the 
garden seem dangerous? 

 Look at the paragraph beginning: The migration begins… How does the writer 
emphasise the skills the birds have? 
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The Party   (Read this text to pupils with visual cues provided).  

 

Anita was invited to Joe’s party. 

She wondered whether he would like a kite. 

She shook her piggy bank. It made no sound. 

Anita was sad.  
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Billy’s Tower   
 

Billy was howling because his whole day had been spoilt. All 

his work had been broken by the wave. His mum came over 

to help but she accidentally stepped on the one tower that 

was left. “Never mind,” she said. “Let’s go back for tea. You 

can build some more towers tomorrow.”  
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The Trip 
 

“Right listen.” They had all crammed themselves into the 

hall, suitcases and bags everywhere. Geeta had never been 

sitting here at school at this time before - it was still dark 

outside! The bubble of talk continued. 

 

“I’m waiting.” Mrs Jenkins’ eyes scanned the room 

impatiently and the conversation faded away. “The coach will 

be here in ten minutes. So to speed things up at the other 

end, I’m going to read a list of the room numbers and who 

you will be sharing with.” 

 

Geeta sighed .She had been dreading this particular 

moment. Fingers crossed! Suddenly three days seemed like 

three weeks. There again it could turn out to be the best 

thing this year.  
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A Nasty Surprise or Someone’s got something coming! 
 

“Girls rule!” shouted Jo. Getting it past Kyle was some 

achievement. He took up nearly the whole goal just standing 

there. But time was dragging and it was sweltering as the 

sun beat down, like being in a sauna. 

 

Jo found some money in her jeans’ pocket and went to get a 

drink. “Hey Ronaldo. You better get one for me!” shouted 

Kyle. Hmmnn thought Jo. Moments later, Jo was back with 

two cans of Coke, shaking one behind her back.” Your drink, 

Sir Kyle,” said Jo, grinning, and stood back. 
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The Kangaroo Rat 
 

As the desert sun climbs overhead, the kangaroo rat 

burrows deep in the sand and rests safely until evening. 

Then, hungry, the kangaroo rat emerges into a twinkling 

darkness to smell the air. Sharp eyes search the 

neighbourhood. There is no time to waste. 

 

Yet the kangaroo rat checks the skies for danger once 

more. Then it moves off, looking around for clumps of grass 

and tasty seeds. At speed the kangaroo rat takes giant hops 

across the cool desert sand. Its long, long tail trailing 

behind like a thin length of rope, gathering food in its pouch 

to eat later. 
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All Change  
 

“Goodbye life,” thought Abby as she looked down from her 

bedroom window. Opposite, at the bus stop, everyone was 

there. All the usual crowd, messing about. An inner voice 

screamed, “This isn’t right!  You should be with them, 

waiting for the bus.” Abby felt a sharp pang as she saw 

Becky, her best friend, laughing and joking with Chloe. 

 

Inside her room, Freddie looked down at Abby 

sympathetically, paws on top of a pile of suitcases and 

boxes. “Goodbye life.”  Abby felt like kneeling down in front 

of her Mum and pleading, “Let’s not do this because my life 

will be over.” Obviously, Mum had no human feelings in her. 
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The Plague 
  

The first official recording of death caused by the plague 

happened in April 1665. By July, over a thousand people a 

week were dying. 

 

People left London in their thousands and the plague spread 

further. However, unlike the Black Death that had affected 

the whole countryside, the 1665 epidemic was mainly 

confined to cities and towns. 

 

However, it did spread to smaller settlements too. For 

example, in August a village in Derbyshire was affected by 

the plague. Records suggest that the plague had been 

brought from London in a bale of cloth infested with deadly 

fleas. The villagers voluntarily quarantined themselves to 

prevent the plague from spreading.  It lasted for more than 

a year and killed three-quarters of the inhabitants. 

 

By September 1665, approximately 7000 people were dying 

of the plague every week in London. Most affected were the 

poorer areas. 

 

The winter of 1665 was extremely cold and the spread of 

the plague had come to an end.  People felt it was safe to 

return to the cities by December. 



Pupil name …………………………………… 
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Teacher’s notes 

The Party 

Anita was invited to Joe’s party. She wondered whether he would like a 

kite. 

She shook her piggy bank. It made no sound. Anita was sad. 

Yuill and Oakhill 

 

Instructions 
In a minute I’m going to read you a very short story.  I will read it twice. Then we will talk together about the 
story. (Boxes below show possible responses children may make.) 
 
 
 
 
 
 
 
 
 

1. It’s called The Party.  What do you think it will be about? 

  Party         birthday            games         food 

 
2. (Read the story.) Are there any words you want me to explain? (Check understanding of these words.) 

invited     wondered     piggy bank 
A good listening comprehender will 

 be able to identify unfamiliar words 

 know most of the vocabulary in the text 

 
3. What’s going on in this story? (gist) (Record main comments /notice sequence BUT DO NOT RESPOND AT 

THIS STAGE.) 
 

4. Sometimes when we listen to picture stories, we get ‘extra’ pictures in our mind.  When I read this, did you 
get any pictures in your mind?  Do you sometimes get pictures in your mind when you listen to stories? 
 
 

5. When I read this story, did a question pop into your head or an ‘I wonder if?’  (If no…) Do questions 
sometimes pop into your head when you listen to a story? 
 
 

6. When I read this story, did it make you think about parties with your friends? When you listen to stories 
does it make you think about your life? e.g. I’ve been invited to a party. 

 
 
 
 
 

GOING DEEPER 
 
 
 
 
7. Let me read the story once more with the pictures.  Then we’ll talk about it. 

 
  



Pupil name …………………………………… 
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8. Can you tell the story to me using the pictures? (Record as much as you can.) 
 
 

 Tell me about the kite (Possible pupil responses are shown in boxes below) 
 Anita is thinking about buying a kite for Joe.  You have to take a present with you to go to a party.  But 

she hasn’t got any money to buy one. 

 
 

 

 In the story, did Anita buy a kite? 
 No, she was just thinking about buying one it. 

 
 

 Why did Anita shake her piggy bank? 
She keeps her money in a piggy bank.  She wants to see how much money she has to buy a present. 

 
 

 Why was Anita sad? 
 Because she didn’t have any money. She might not be able to go to the party. 

 
 

 How do we know Anita didn’t have any money? 
 Because the piggy bank didn’t make any sound when she shook it. Coins make a sound. 

 
 

 Do you think Anita will go to Joe’s party? 
.. (may make a plausible prediction) 

 
 
9. I’m going to mix the pictures up.  Can you put them back in the right order? 
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The Party – Listening to Text Comprehension 
 

 
In the moment 
 

   

understands vocabulary    

spots unfamiliar vocabulary    

gets a basic/literal understanding    

sometimes: 

 visualises 

 thinks of a question / I wonder 

 predicts (title/ending) 

 uses background knowledge and 
inference 
 

   

 
 

 
Going deeper 
 

   

can re-tell the story using pictures    

can re-order the pictures (when jumbled)    

uses inference and background to get deeper 
meaning 
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Teacher’s notes 

Billy’s Tower 

Billy was howling because his whole day had been spoilt. All his work had  

been broken by the wave. His mum came over to help but she accidentally 

stepped on the one tower that was left. “Never mind,” she said. “Let’s go  

back for tea. You can build (50 words) some more towers tomorrow.”             

Yuill and Oakhill 

Instructions 
 

1. DECODING AND FLUENCY 
 Read the text. Try to be accurate but if you go wrong, don’t worry… just fix it. 

 Read in phrases and make it sound good. 

 (Use the text above to annotate how the child read. Please note this text is 50 words so double correct 
words to score out of 100) 

 (Afterwards) Let’s describe how you did using this chart … Reader’s Dashboard 
 
 
 
 
 
 
 
 
 

2. USING STRATEGIES IN THE MOMENT OF READING TO BUILD BASIC MEANING 

 
 
 
 
 

EITHER      In class you’ve already read this text .As you read it you paused and wrote a few words to show 
your thinking in the moment of reading, using think-alouds. Let’s talk about your think-alouds. Explain 
what you were thinking…  
 
OR     I’m interested in finding out what you were thin king about as you read the text. Did you: 
Make any pictures in your mind?   
 
Did you make a prediction as you were reading or ask yourself a question?   
 
Did the text remind you of anything you know .This is sometimes called …using our background 
information.  
 
Did you do any detective thinking using clues the writer has left us? 

 

 Good readers can spot words or phrases that they don’t understand. They may be able to say the 
word(s) but not know what it means. Did you spot any words or phrases you did not understand?  
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(If pupil reports no problems, check understanding of any vocabulary you think may be unfamiliar.) 

i) howling 
ii) spoilt 
iii) accidentally 

 

 (If pupil didn’t understand a word/phrase.) That was so good … spotting a word/phrase you didn’t 
understand. Read the sentence again. Can you use any clues to guess what **** means? 

 
 

 We know good readers can spot very important words and phrases in a text. What words and phrases 
did you think were most important in this text? 
 

 

 In your own words, can you describe what is happening in the text? 
 (DON’T DISCUSS THE TEXT AT THIS STAGE.WE WILL RETURN TO IT IN GOING DEEPER) 

POSSIBLE RESPONSES: It happens at the beach. Billy has been making sandcastles all day but the 

waves have ruined all of them except one. Then Mum stands on that one and Billy is very upset and he 

is crying angrily. 

 

 I’d like to ask you two questions about this text. They are both look back and find questions 
i)   Who is in this story? 
ii)  What did Mum say to Billy? 

 

 Now let’s record your reading strategies that you used in the moment of reading on your Readers 
Dashboard 

 
 
 
 
 
 

3. GOING DEEPER  
 
 
 
 
 
 
 

Use the suggested script below to have a conversation. Try and keep the conversation as authentic as 
possible rather than a barrage of adult questions. The purpose is to explore deeper meanings and perhaps 
offer clues and prompts to see how deep a pupil’s understanding can go. The following adult responses may 
be useful, 

 Yes but try reading that whole sentence again… 

 It could be but is there another explanation… 

 I’m wondering whether this word/phrase/sentence is important… 

 I agree with you about….but do you think….. 
 

 
Now let’s go a bit deeper and try to explore some more meanings.  
(Possible responses of children are shown in boxes below.) 
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1. I’m wondering how old Billy is. (INF) 
POSSIBLE PUPIL RESPONSES: 

 Billy’s about 4-6 because he’s howling 

 He’s old enough to make sandcastles 

 
 

2. Can you tell me why Billy’s whole day had been spoilt? (CON/BLD) 
Billy was making sandcastles. The sea/waves wrecked all of them except one. Then Mum stood 

on the last one. 
 

 
3. All his work had been broken by the wave. What was Billy’s work?(CON/BLD) 

Making sandcastles. 

 
 
4. What time of day do you think it was near the end of the story? (INF) 

morning     afternoon     night time 

 Afternoon - Mum says “let’s go back for tea.” 
 It says his whole day had been spoilt… that’s nearly the end of the day.  So late afternoon. 

 
 

5. I’m wondering if Billy and Mum were on holiday.  What do you think? Is there a clue in the text? 
(INF) 

Mum says “we can build some more towers tomorrow” …. So they could be on holiday or they 

might live by the sea. 
  
 
6.  So can you tell me what is this story about and where does it happen? (If pupil struggles use 
      prompts/support to see if he/she can build meaning with your help) 

A little boy or girl is building sandcastles on the beach. The wave knocks all of them down except 

one. Then Mum accidentally steps on it and Billy cries 
 
 
 

 

4. PUPIL READING SURVEY 
    
How much do you like reading? A lot A bit Not much 

How often do you read at home each week? 3x+ 1 -2 x rarely/never 

Are the books you read in school at the right level for you…? 
(decode/understand/fun) 

Too easy Just right Too hard 

What sort of things do you like to read?    

Are you happy with your reading skills? Yes very OK/need to 
improve 

Not happy 

What would you like more help with?  
 
 

  

What skills does a good reader need?  
 
 

  

 

5. DISCUSS OUTCOMES USING READER’S DASHBOARD AND ADULT RECORDING 
SHEET 
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Teacher’s notes 

The Trip 

“Right listen.” They had all crammed themselves into the hall, suitcases 

and bags everywhere. Geeta had never been sitting here at school at this 

time before - it was still dark outside! The bubble of talk continued. 

 

“I’m waiting.” Mrs Jenkins’ eyes scanned the room impatiently and the 

conversation faded away. “The coach will be here in ten minutes. So to 

speed things up at the other end, I’m going to read a list of the room 

numbers and who you will be sharing with.” 

 

Geeta sighed .She had been dreading this particular moment. Fingers 

crossed! Suddenly three days seemed (100 words) like three weeks. There 

again it could turn out to be the best thing this year.  

 
Instructions 
 

1. DECODING AND FLUENCY 
 Read the first 100 words of this text. Try to be accurate but if you go wrong, don’t worry… just fix it. 

 Read in phrases and make it sound good. 

 (Use the text above to annotate how the pupil read) 

 (Afterwards) Let’s describe how you did using this chart ( Reader’s Dashboard) 
 
 
 
 
 
 
 
 

2.  USING STRATEGIES IN THE MOMENT OF READING TO BUILD BASIC MEANING 
EITHER     In class you’ve already read this text .As you read it you paused and wrote a few words to show 
your thinking in the moment of reading, using think-alouds. Let’s talk about your think-alouds. Explain 
what you were thinking… 
OR    I’m interested in finding out what you were thinking about as you read the text. Did you: 
Make any pictures in your mind?   
 
Did you make a prediction as you were reading or ask yourself a question?  
 
Did the text remind you of anything you know .This is sometimes called …using our background 
information.  
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Did you do any detective thinking using clues the writer has left us? 

 

 Good readers can spot words or phrases that they don’t understand. They may be able to say the 
word(s) but not know what it means. Did you spot any words or phrases you did not understand? 
(If pupil reports no problems check understanding of vocabulary you think may be unfamiliar.) 
i) crammed 
ii) dreading 
iii) bubble of talk 

 

 (If pupil didn’t understand a word/phrase.) That was so good … spotting a word/phrase you didn’t 
understand. Read the sentence again. Can you use any clues to guess what **** means? 

 
 

 We know good readers can spot very important words and phrases in a text. What words and phrases 
did you think were most important in this text? 

 
 

 In your own words, can you describe what is happening in the text? (Don’t respond to pupil at this 
stage. We will return to it in Going Deeper) 

POSSIBLE PUPIL RESPONSES: Geeta’s class seem to be at school in the hall .They are waiting for 

the coach and are probably going on a school trip which lasts three days. The teacher is about to read 

out the names of which children will be sharing rooms together. She is feeling nervous about this 
 

 

 I’d like to ask you two questions about this text. They are both look back and find questions 
i)   Name the characters in this story 
ii) Where did the story take place? 

 
 

 Now let’s record your reading strategies that you used in the moment of reading on this Reader’s 
Dashboard 

 
 

 
 
 
 

3   GOING DEEPER  
 
 
 
 
 
 

Use the suggested script below to have a conversation. Try and keep the conversation as authentic as 
possible rather than a barrage of adult questions. The purpose is to explore deeper meanings and if the 
pupils struggles, offer clues and prompts to see how deep a pupil’s understanding can go. The following 
adult responses may be useful, 

 Yes but try reading that whole sentence again… 

 It could be but is there another explanation… 

 I’m wondering whether this word/phrase/sentence is important… 

 I agree with you about….but do you think….. 
 

 
Now let’s go a bit deeper and try to explore some more meanings. 
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1 a) Let’s start our conversation by summarising again …maybe now in a bit more detail… what is 
happening in this text? 

school trip        in the hall      dark/early morning?     Geeta nervous especially about sharing rooms 
 
 
 
1. b) What clues did you have to put together? (CON/BLD) 

 

 
 
 
2. Can you explain this sentence? (INF) 

Geeta had never been here at this time before.  It was still dark outside. 
On a school trip … had to get to school while dark to get coach very early in morning (or late at 

night) so unusual time to be in school 

 
 
 
3. a) What word in paragraph one means squashed in? (INF) 

crammed 

 
 

3. b) What word in paragraph two means looked around? (INF) 

scanned 

 

 

 

4. Mrs Jenkins’ eyes scanned the room impatiently …. (INF)  
a) Explain how Mrs Jenkins is feeling. 
 
 
 

5. … to speed things up at the other end … (CON/BLD)  
Explain this phrase. 

The coach is probably taking the children to a hotel/hostel.  If the children know their room numbers, 

it will be quicker/easier when they arrive. 
 
 
 

6. Describe how Geeta is feeling. What is the situation? (INF) 

 

 
 
 

7. Fingers crossed! (INF)  
a) Explain these words. 

Geeta hopes she gets to share with a friend so fingers crossed may bring her luck. 
 
 
 
b) Why has the writer used italics with these words? (W TKT) 

To emphasise …. build up the tension 
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8. Suddenly three days seemed like three weeks. (AUTH L) 
Why has the writer used these words? 

To show that Geeta is stressed/dreading the trip could turn out  badly/seem to last a long time 
 
 

9. Now can you summarise …what is this text about? 
 

 

4. PUPIL READING SURVEY 

    
How much do you like reading? A lot A bit Not much 

How often do you read at home each week? 3x+ 1-2 x rarely/never 

Are the books you read in school at the right level for you…? 
(decode/understand/fun) 

Too easy Just right Too hard 

What kind of things do you like to read?    

Are you happy with your reading skills? yes Ok/could be 
better 

no 

What would you like more help with?   
 
 

 

What skills does a good reader need? 
 

   

(Adult Issue: Does reader have a clear self-view of skill 
s/strategies/progress?) 

clear partly foggy 

  

 
5. DISCUSS OUTCOMES USING READER’S DASHBOARD AND ADULT RECORDING 

SHEET. 
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Teacher’s notes 

A Nasty Surprise or Someone’s got something coming  

“Girls rule!” shouted Jo.  Getting it past Kyle was some achievement.  He 

took up nearly the whole goal just standing there.  But time was dragging 

and it was sweltering as the sun beat down, like being in a sauna.  Jo 

found some money in her jeans’ pocket and went to get a drink.  “Hey 

Ronaldo. You better get one for me!” shouted Kyle. Hmmnn thought Jo. 

Moments later, Jo was back with two cans of Coke, shaking one behind 

her back.” Your drink, Sir Kyle,” said Jo, grinning, and stood back.   

100 words 

 

Instructions 
 

1. DECODING AND FLUENCY 
 Read the first 100 words of this text. Try to be accurate but if you go wrong, don’t worry… just fix it. 

 Read in phrases and make it sound good. 

 (Use the text above to annotate how the child is reading) 

 (Afterwards) Let’s describe how you did using this chart ( Reader’s Dashboard) 
 
 
 
 
 
 
 
 
 

2. USING STRATEGIES IN THE MOMENT OF READING TO BUILD BASIC MEANING 
 
EITHER    In class you’ve already read this text .As you read it you paused and wrote a few words to show 
your thinking in the moment of reading, using think-alouds. Let’s talk about your think-alouds. Explain 
what you were thinking… 
 
OR     I’m interested in finding out what you were thinking about as you read the text. Did you: 
Make any pictures in your mind?   
 
Did you make a prediction as you were reading or ask yourself a question?   
 
Did the text remind you of anything you know .This is sometimes called …using our background    
information. 
 
Did you do any detective thinking using clues the writer has left us? 

 
 

 Good readers can spot words or phrases that they don’t understand. They may be able to say the 
word(s) but not know what it means. Did you spot any words or phrases you did not understand? (If 
pupil reports no problems check understanding of vocabulary you think may be unfamiliar.) 
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i) Time was dragging  
ii) Sweltering 

 
 

 (If pupil didn’t understand a word/phrase.) That was so good … spotting a word/phrase you didn’t 
understand. Read the sentence again. Can you use any clues to guess what **** means? 

 
 

 We know good readers can spot very important words and phrases in a text. What words and phrases 
did you think were most important in this text? 

 
 

 In your own words, can you describe what is happening in the text? (Don’t respond at this stage. We 
return to it in Going Deeper) 

  

 I’d like to ask you two questions about this text. They are both look back and find questions 
i)   Where did Jo find money for the Coke? 
 
ii)  Name the characters in this story 

 
 

 Now let’s record your reading strategies that you used in the moment of reading on your Reader’s 
dashboard  

 
 

 
 
 
 
 
 

3 GOING DEEPER  
 
 
 

Use the suggested script below to have a conversation. Try and keep the conversation as authentic as 
possible rather than a barrage of adult questions. The purpose is to explore deeper meanings and perhaps 
offer clues and prompts to see how deep a pupil’s understanding can go. The following adult responses may 
be useful, 

 Yes but try reading that whole sentence again… 

 It could be but is there another explanation… 

 I’m wondering whether this word/phrase/sentence is important… 

 I agree with you about….but do you think….. 
 

 
Now let’s go a bit deeper and try to explore some more meanings. 
 

1 Let’s start our conversation by summarising again …this time let’s go a bit deeper… what is 
happening in this text? (CON/BLD) 

POSSIBLE RESPONSES: 

Jo, Kyle playing football, Jo scores. It’s hot. Jo is thirsty and goes to get a coke. Kyle shouts to get 

him one too. Kyle bossy. Jo returns with cokes. She shakes Kyle’s up to make it spurt out.  She may 

be fed up at Kyle being bossy. 

 
 
 
2. a) “Girls rule!” shouted Jo. 

I’m wondering what this sentence means? (INF) 
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Jo (a girl) had scored past Kyle (a boy). Jo may mean girls are better at football. 
 
 
 
2. b) Getting it past Kyle was some achievement.  Kyle took up nearly the whole goal just standing 

there. 
Can you explain these two sentences? (INF) 

Jo did well to score past Kyle because he was a big goalkeeper.  Not much goal to aim at. 
 
 
 
3. a) I’m wondering … had they been playing football for a long time?(INF) 

Yes.  It says time was dragging. 
 

 

 

3. b) Why did the writer use the phrase – time was dragging? (AUTHL) 
When something drags on the ground, it moves slowly. To show time was going slowly. 

 
 
 

4. What word in paragraph one means hot and sweaty weather? (INF) 
sweltering 

 
 

5. “Hey Ronaldo. You better get one for me!” 

a) What’s happening here? (INF) 

Kyle is probably being sarcastic… Ronaldo. And bossy because he wants a coke but won’t say 

please. 
 
 
 
5.    b) Explain how Jo may be feeling. (INF & CON/BLD) 

 

 
 
 

6. I’m wondering whether Jo was long getting the cokes? (INF) 
No… moments later. 

 
 
 

7. … with two cans of coke, shaking one behind her back. 
Can you explain what’s happening?(INF) 

Jo is shaking the coke to make it spurt out to pay Kyle back for being bossy. 
 
 
 
8. The sun beat down… 

Why does the writer use these words? (AUTHL) 
To show how hot the sun was/how tough it was playing outside. 

 
 
 

9. What three things do we know about Kyle? (CON/BLD) 
He’s big      He can be bossy     He plays in goal 
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10. Jo grinned and stood back. 

Explain why. (INF) 
She knew the coke would spurt/she didn’t want to get coke on her. 

 
 

 

4. PUPIL READING SURVEY 

    
How much do you like reading? A lot A bit Not much 

How often do you read at home each week? 3x+ 1-2 x rarely/never 

Are the books you read in school at the right level for you…? 
(decode/understand/fun) 

Too easy Just right Too hard 

Are you happy with your reading skills? yes Ok/need to 
improve 

no 

What kind of things do you like to read?    

What would you like more help with? 
 
 

   

What skills does a good reader need?  
 
 

  

How good a reader are you?    

Adult judgement 
Does pupil seem to have clear self-view as a 
reader?(Skills/strategies/progress) 

clear partly foggy 

 

5. DISCUSS OUTCOMES USING READERS DASHBOARD AND ADULT RECORDING 
SHEET. 
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Teacher’s notes 

The Kangaroo Rat 

As the desert sun climbs overhead, the kangaroo rat burrows deep in the 

sand and rests safely until evening. Then, hungry, the kangaroo rat 

emerges into a twinkling darkness to smell the air. Sharp eyes search the  

neighbourhood. There is no time to waste. 

 

Yet the kangaroo rat checks the skies for danger once more. Then it 

moves off, looking around for clumps of grass and tasty seeds. At speed 

the kangaroo rat takes giant hops across the cool desert sand. Its long, 

long tail trailing behind like a thin length of rope, gathering food in its 

pouch to eat later.    100 words 

 
Instructions 
 

1. DECODING AND FLUENCY 
 Read the first 100 words of this text. Try to be accurate but if you go wrong, don’t worry… just fix it. 

 Read in phrases and make it sound good. 

 (Afterwards) Let’s describe how you did using this chart ( Reader’s Dashboard) 
 
 
 
 
 
 
 

2. USING STRATEGIES IN THE MOMENT OF READING TO BUILD BASIC MEANING 
 
  EITHER    In class you’ve already read this text .As you read it you paused and wrote a few words to show 
your thinking in the moment of reading, using think-alouds. Let’s talk about your think-alouds. Explain 
what you were thinking… 
 
OR     I’m interested in finding out what you were thin king about as you read the text. Did you:  
Make any pictures in your mind?   
 
Did you make a prediction as you were reading or ask yourself a question?   
 
Did the text remind you of anything you know .This is sometimes called …using our background    
information.  
 
Did you do any detective thinking using clues the writer has left us? 
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 Good readers can spot words or phrases that they don’t understand. They may be able to say the 
word(s) but not know what it means. Did you spot any words or phrases you did not understand? (If 
pupil reports no problems check understanding of vocabulary you think may be unfamiliar.) 
i) burrows 
ii) emerges 
iii) sharp eyes 

 
 

 (If pupil didn’t understand a word/phrase.) That was so good … spotting a word/phrase you didn’t 
understand. Read the sentence again. Can you use any clues to guess what **** means? 

 
 

 We know good readers can spot very important words and phrases in a text. What words and phrases 
did you think were most important in this text? 

 
 
 

 In your own words, can you describe what is happening in the text? (Don’t respond to the pupil at this 

stage. We return to it in Going Deeper) 
 

POSSIBLE PUPIL RESPONSE 

It’s a non-fiction text. It’s about a kangaroo rat that lives in the desert. It hops and has a pouch like a 

kangaroo but has a long tail like a rat. It sleeps underground during the day because it is too hot to come 

out. At night it hunts for food. 

 
 

 I’d like to ask you two questions about this text. They are both look back and find questions 
i)   Where does the kangaroo rat stay during the day? 
 
ii)  Where does the kangaroo rat put its food? 

 
 

 Now let’s record your reading strategies that you used in the moment of reading on this chart 
(Reader’s Dashboard) 

 
 

 
 
 
 

3. GOING DEEPER  
 
 
 
 
 
 
 

Use the suggested script below to have a conversation. Try and keep the conversation as authentic as 
possible rather than a barrage of adult questions. The purpose is to explore deeper meanings and perhaps 
offer clues and prompts to see how deep a pupil’s understanding can go. The following adult responses may 
be useful, 

 Yes but try reading that whole sentence again… 

 It could be but is there another explanation… 

 I’m wondering whether this word/phrase/sentence is important… 

 I agree with you about….but do you think….. 
 

 



 

01/02/18                               P a g e  | 37 

Now let’s go a bit deeper and try to explore some more meanings. 
 

1 Where does the kangaroo rat live?(CON/BLD) 

In the desert/under the sand 

 
 

2 a) the kangaroo rat burrows in the sand… 
Explain what the word burrows means. (INF) 

Tunnels/digs 

 
 

2. b)… Why do you think the author used the word …burrows (AUTH L) 

it’s a stronger word than dig 

 
 
3. I’m wondering why the kangaroo rat rests deep in the sand till evening? (INF) 

It’s too hot in the desert during the day for the kangaroo rat to be out. 
 
 
 
4. Then hungry, the kangaroo rat emerges into a twinkling darkness… 

Explain the sentence. (INF) 
The kangaroo rat is hungry after being underground all day.  It comes out at night.  The stars are 

twinkling.  The kangaroo rat is nocturnal. 
 

 

 

5. What does the phrase – sharp eyes suggest about the kangaroo rat?(INF) 
It has good eyesight in the dark. It can see really well. 

 
 

 
6. a) What does the kangaroo rat look for? Give three things.(CON/BLD) 

 the skies/neighbourhood 

 Grass  

 Tasty seeds 

 
 
b) Yet the kangaroo rat checks the skies for danger once more. 
Explain this sentence. (INF) 

It tells the reader that the KR is being extra careful ,so there must be danger from predators 

 
 
 

7. Why do you think this creature is called the kangaroo rat? Give two reasons.(CON/BLD) 

 It hops like a kangaroo 

 It may have large back legs 

 It has a long tail like a rat 

 It has a pouch like a kangaroo 
 
 
 

8. Why do you think the kangaroo rat puts food in its pouch to eat later? (INF) 

 To eat later and stay safe…it’s not safe to eat out in the open/desert 

 The skies are dangerous – birds may hunt it 
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9.    Now can you summarise the text 

 

 

 

 

 

4. PUPIL READING SURVEY 
    
How much do you like reading? A lot A bit Not much 

How often do you read at home each week? 3x+ 1-2x rarely/never 

Are the books you read in school at the right level for 
you…(decode/understand/fun) 

Too easy Just right Too hard 

Are you happy with your reading skills? yes Ok/need to 
improve 

no 

What would you like more help with? 
 

   

What skills does a good reader need? 
 

   

How good are you at reading 
 

   

Does the pupil have a clear self-view as a reader? 
(Skills/strategies/progress) 
 

yes partly foggy 

 

5. DISCUSS OUTCOMES WITH PUPIL USING READER’S DASHBOARD AND ADULT 
RECORDING SHEET. 
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Teacher’s notes 

All Change 

“Goodbye life,” thought Abby as she looked down from her bedroom 

window. Opposite, at the bus stop, everyone was there. All the usual 

crowd, messing about. An inner voice screamed, “This isn’t right!  You 

should be with them, waiting for the bus.” Abby felt a sharp pang as she 

saw Becky, her best friend, laughing and joking with Chloe. 

 

Inside her room, Freddie looked down at Abby sympathetically, paws on 

top of a pile of suitcases and boxes. “Goodbye life.”  Abby felt like 

kneeling down in front of her Mum and pleading, “Let’s not do this 

because my life will be over.” Obviously, (100 words) Mum had no human 

feelings in her. 

 
Instructions 
 

1. DECODING AND FLUENCY 
 Read the first 100 words of this text. Try to be accurate but if you go wrong, don’t worry… just fix it. 

 Read in phrases and make it sound good. 

 (Use the text above to annotate and show how the pupil is reading) 

 (Afterwards) Let’s describe how you did using this chart … Reader’s Dashboard 
 
 
 
 
 
 
 

 

2. USING STRATEGIES IN THE MOMENT OF READING TO BUILD BASIC MEANING 

 
EITHER    In class you’ve already read this text .As you read it you paused and wrote a few words to show 
your thinking in the moment of reading, using think-alouds. Let’s talk about your think-alouds. Explain 
what you were thinking…  
 
OR     I’m interested in finding out what you were thinking about as you read the text. Did you:  
Make any pictures in your mind?   
 
Did you make a prediction as you were reading or ask yourself a question?   
 
Did the text remind you of anything you know .This is sometimes called …using our background    
information.  
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Did you do any detective thinking using clues the writer has left us? 

 
 

 Good readers can spot words or phrases that they don’t understand. They may be able to say the 
word(s) but not know what it means. Did you spot any words or phrases you did not understand? (If 
pupil reports no problems check understanding of vocabulary you think may be unfamiliar.) 
i) A sharp pang 
ii) Sympathetically 
iii) An inner voice 

 

 (If pupil didn’t understand a word/phrase.) That was so good … spotting a word/phrase you didn’t 
understand. Read the sentence again. Can you use any clues to guess what **** means? 

 
 
 

 We know good readers can spot very important words and phrases in a text. What words and phrases 
did you think were most important in this text? 

 
 

 In your own words, can you describe what is happening in the text? (Don’t respond at this stage. We 
return to it in Going Deeper) 

It seems Abby is having to move house but she really doesn’t want to because she hates the idea of leaving 

her friends, house and school. Mum does not seem likely to change her mind. 

 
 

 I’d like to ask you two questions about this text. They are both look back and find questions 
i) Who is Abby’s best friend? 
 
ii)  Where is Abby in this story? 

 

 Now let’s record your reading strategies that you used in the moment of reading on this chart 
(Reader’s Dashboard) 

 
 

 
 
 
 
 
 
 

3. GOING DEEPER  
 
 
 

Use the suggested script below to have a conversation. Try and keep the conversation as authentic as 
possible rather than a barrage of adult questions. The purpose is to explore deeper meanings and perhaps 
offer clues and prompts to see how deep a pupil’s understanding can go. The following adult responses may 
be useful, 

 Yes but try reading that whole sentence again… 

 It could be but is there another explanation… 

 I’m wondering whether this word/phrase/sentence is important… 

 I agree with you about….but do you think….. 
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Now let’s go a bit deeper and try to explore some more meanings. 
 

1 I’m wondering…can you tell me what is happening in this story? Let’s go a bit deeper into the text 
this time. Can you summarise? 

POSSIBLE PUPIL RESPONSES 

Abbey is having to move school and house. She doesn’t want to leave her friends and start a new life. 

She is very upset. Mum seems unlikely to change her mind about moving... 

 
 
 
2 An inner voice screamed. 

Explain the effect of the writer’s language on the reader.(AUTHL) 

Makes the reader understand that inside, Abby was very stressed/panicky. 

 
 

3 Abby felt a sharp pang as she saw Becky, her best friend laughing and joking with Chloe. 
Explain the meaning of sharp pang.(INF) 

a pain   a jealous feeling 

 
 
 
4 About how old do you think Abby and her friends are? Explain the reasons for your answer.(INF) 

Teenagers.  Because they got the bus to school.  Because Abby says “Let’s not do this because my life 

will be over” … sounds like a teenager. 
 
 
 
5 I’m wondering about Freddy. Who or what is Freddy?(INF) 

cat/dog      paws 
 

 

 

6 Why is Abby unhappy? (CON&BLD/INF) 
 

 
 

 
7 What evidence suggests Abby is moving? Give three reasons.(CON/BLD) 

  

 
 
 

8 Do you think Abby’s Mum will change her mind about moving? Give a reason for your 
answer.(INF) 

No because it says “obviously Mum had no human feelings”. 
 
 

9 Why do you think the writer chose the title All Change?(WTKT) 
To show that everything was going to change for Abby. 
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4. PUPIL READING SURVEY 

    
How much do you like reading?    

How often do you read at home each week? 3x+ 1-2x+ rarely/never 

Are the books you read in school at the right level for 
you…(decode/understand/fun) 

Too hard Just right Too easy 

Are you happy with your reading skills? yes Ok/want to 
improve 

No/Want to 
improve 

What would you like more help with? 
 
 

   

What skills does a good reader need? 
 

   

How good at reading are you?    

Does the pupil have a clear/accurate self-view as a reader 
(skills/strategies/progress) 

yes partly foggy 

 
 
 

5. DISCUSS OUTCOMES WITH THE PUPIL USING READERS DASHBOARD AND ADULT 
RECORDING SHEET. 
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Teacher’s notes 

The Plague 

The first official recording of death caused by the plague happened in 

April 1665. By July, over a thousand people a week were dying. People left 

London in their thousands and the plague spread further.  

 

However, unlike the Black Death that had affected the whole 

countryside, the 1665 epidemic was mainly confined to cities and towns. 

 

However, it did spread to smaller settlements too. For example, in  

August a village in Derbyshire was affected by the plague. Records suggest 

that the plague had been brought from London in a bale of cloth infested 

with deadly fleas carrying the plague virus. The villagers voluntarily 

quarantined (100 words) themselves to prevent the plague from spreading. It 

lasted for more than a year and killed three-quarters of the inhabitants. 

 

By September 1665, approximately 7000 people were dying of the plague 

every week in London. Most affected were the poorer areas. 

 

The winter of 1665 was extremely cold and the spread of the plague had 

come to an end. People felt it was safe to return to the cities by December. 

 
Instructions 
 

1. DECODING AND FLUENCY 
 Read the first 100 words of this text. Try to be accurate but if you go wrong, don’t worry… just fix it. 

 Read in phrases and make it sound good. 

 (Afterwards) Let’s describe how you did using this chart ( Reader’s Dashboard) 
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2. USING STRATEGIES IN THE MOMENT OF READING TO BUILD BASIC MEANING 
 
EITHER    In class you’ve already read this text .As you read it you paused and wrote a few words to show 
your thinking in the moment of reading, using think-alouds. Let’s talk about your think-alouds. Explain 
what you were thinking…  
 
OR     I’m interested in finding out what you were thinking about as you read the text. Did you:  
 
Make any pictures in your mind?  
 
Did you make a prediction as you were reading or ask yourself a question?   
 
Did the text remind you of anything you know .This is sometimes called …using our background    
information.  
 
Did you do any detective thinking using clues the writer has left us? 

 
 

 Good readers can spot words or phrases that they don’t understand. They may be able to say the 
word(s) but not know what it means. Did you spot any words or phrases you did not understand? (If 
pupil reports no problems check understanding of vocabulary you think may be unfamiliar.) 
i) official 
ii) settlement 
iii) voluntarily 
iv) quarantined 

 

 (If pupil didn’t understand a word/phrase.) That was so good … spotting a word/phrase you didn’t 
understand. Read the sentence again. Can you use any clues to guess what **** means? 

 
 

 We know good readers can spot very important words and phrases in a text. What words and phrases 
did you think were most important in this text? 

 
 

 In your own words, can you describe what is happening in the text? (Don’t respond to pupil at this 
stage. We return to it in Going Deeper) 

POSSIBLE PUPIL RESPONSES 

A non-fiction text about the plague. It tells us about how it spread. It also tells us about a village in 

Derbyshire which quarantined itself to stop plague spreading. 

 
 

 I’d like to ask you two questions about this text. They are both look back and find easier answers type 
questions 
i)   By September how many people were dying each week? 
 
ii)  In what year did the plague outbreak come to an end? 
 

 Now let’s show the strategies you use(d) in the moment of reading using this Reader’s Dashboard 
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3. GOING DEEPER  
 
 
 
 
 
 
 

Use the suggested script below to have a conversation. Try and keep the conversation as authentic as 
possible rather than a barrage of adult questions. The purpose is to explore deeper meanings and perhaps 
offer clues and prompts to see how deep a pupil’s understanding can go. The following adult responses may 
be useful, 

 Yes but try reading that whole sentence again… 

 It could be but is there another explanation… 

 I’m wondering whether this word/phrase/sentence is important… 

 I agree with you about….but do you think….. 
 

 
Now let’s go a bit deeper and try to explore some more meanings. 
 

1 The first official recording of death by the plague happened in 1665. 
Explain this sentence.(INF) 

POSSIBLE PUPIL RESPONSES: 

1665 was the first year anyone had recorded deaths from the plague.  So plague had happened before 

but no-one had counted deaths from it. 

 
 

2. a) Why do you think many people left London? (INF) 

They were worried about catching plague 

 
b) What effect did people leaving London have? (INF) 

It spread the plague further 

 
 

3. a) What caused the plague?(CON/BLD) 
Deadly fleas carrying the plague virus. 

 
 

b) Explain the word epidemic. (INF& CON/BLD) 

It’s a word that means when lots of people catch a disease/plague 

 
4. The villagers voluntarily quarantined themselves to prevent the plague from spreading. 

Explain this sentence.(INF) 
The people did not leave the village, so the plague wouldn’t spread into the rest of the country. 

 

 

5. Most affected were the poorer areas. 
Explain this sentence.(INF) 

People in poorer areas were more likely to get the plague. People in poorer areas maybe couldn’t 

afford good quality food. Housing might have been more overcrowded in poor areas and so plague 

spread quicker. 
 

 
6. Why do you think the plague ended in the winter of 1665? (INF) 

It was cold and perhaps the plague fleas died/germs died. 
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7. What type of text is this? (WTKT) Can you summarise the text? 

Non-fiction history text about plague providing information about impact of one outbreak in 1665 

 

 

 

 

 

 

8. …infested with deadly fleas… (AUTHL) 

Explain why you think the writer chose this phrase 

To make it sound more frightening 

 
 
9. Why do you think the writer chose to describe what happened in one Derbyshire village?(WTKT) 

Describing one village makes it seem real for the reader 

 

 
4. PUPIL READING SURVEY 

    
How much do you like reading? A lot A bit Not much 

How often do you read at home each week? 3x+ 1-2x rarely/never 

Are the books you read in school at the right level for you…? 
(decode/understand/fun) 

Too easy Just right Too hard 

Are you happy with your reading skills? yes Ok/need to 
improve 

no 

What would you like more help with?  
 
 

  

What skills does a good reader need? 
 
 

   

How good at reading are you? 
 

   

Adult reflection 
Does pupil have accurate self-view as a reader? 
(skills/strategies/progress) 

yes partly foggy 

 

5. DISCUSS OUTCOMES WITH PUPIL USING READER’S DASHBOARD AND ADULT 
RECORDING SHEET. 
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Individual recording sheet for adult   Pupil Name………………………..Class…. 
1 Decoding and fluency 

 
5  4 3 2 1  

Accurate decoding (95+words out of 100)      

Decodes automatically/easily      

Uses chunks/syllables to sound out words      

Spots decoding errors      

Takes action/repeats to self-correct      

Reads in phrases      

Reads with appropriate pace      

Varies voice –sounds like talking      

 

2 Strategies in the moment of reading 
 

 Uses frequently/ 
finds easier 

Uses sometimes/ 
occasionally 

May neglect/ 
find harder 

Use background knowledge    

Predicts/asks questions/I wonder    

Visualises    

Thinks like a detective-uses inference    

Notices meaning breakdowns...    

…and repairs    

Watch out for VIP words/phrases…    

And puts together to build basic meaning    

Understands most vocabulary in the text    

Can answer simple look back and find answers    

 

3 Going deeper  
 

 
   

Can use context cues with unfamiliar words to build meaning    
Can search/check text to reflect and explain using evidence    

Can search/check text for deeper meanings 

 Think like a detective 

 Connect important words/phrases to build meaning 

 Know what’s in a writer’s toolkit and explain 

 Notice author’s use of language 

   

 

4 Pupil reading survey 
    
How much do you like reading? A lot A bit Not much 

How often do you read at home each week? 3x+ 1-2x rarely/never 

Are the books you read in school at the right level for you…? 
(decode/understand/fun) 

Too easy Just right Too hard 

What kind of reading do you like?    

Are you happy with your reading skills? yes Ok/need to 
improve 

no 

What would you like more help with?    

Knows skills a good reader has balanced  Part view foggy 

Accurate self-view as a reader    

 



Reader’s Dashboard 
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Decoding  
   

easy to do  feel I’m improving 
quite difficult – I 

have to work hard  
struggle 

    
 

Fluency   
  

easy to do feel I’m improving 
quite difficult – I 

have to work hard  
struggle 

    
 

Enjoyment    

 

    
 
 

Reading Frequency    

    

Don’t enjoy 

reading 

Enjoy 

reading 

OK 

At home, I read … 

Not much A lot 

A bit 

Comprehension   
 

Understanding what I read 
Strategies in the moment 

I can    
understand the meaning of most words    
read to get a basic meaning    

answer easier look back and find question    
 

STRATEGIES I USE IN THE MOMENT            

 
use background 
knowledge 

 

 

predict  

 

visualise  

 

think like a detective  

 
notice breakdown ... 
and repair it 

 

 
watch out for VIP 
words/phrases 

 

 

put together to build 
gist 

 

 

 H
o

 I 

 
   

 I I

 

Reading for deeper meaning 
 
Discussion/answering questions 
 

      

 
read and think more 
deeply like a detective 

   

 
connect important words, 
phrases and ideas to build 
meaning 

   

 
know what’s in a writer’s 
toolkit and explain 

   

 
notice an author’s use of 
language 
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Record sheet for Multiple Readers 

     
Names 

of pupils 

decoding fluency 

IN THE MOMENT OF READING 
 
 
 
 

GOING DEEPER 

uses active strategies 
builds basic 

meaning 
understands 

most 
vocabulary 

answers 
easier 

questions 

inference connects 
important 

words/ phrases 

author 
toolkit 

author 
language 

all some few/none 

             

             

             

             

             

             

             

             

             

             

 
Adult 
name 

 year/ 
class 

 notes/ 
comments 

 
_______________________________________________________________________________________ 
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KS 2 Reading survey (one to one with student) 
We want to know what you think about reading.  There are no right or wrong answers! 
 

Name  Year  Adult name  
 

 

1) Do you read 
at home? 

Yes No every day most days 2-3x week 
1x week/ 
less 

2) How often do you read at 
school…? 

    

 your own books (quiet 
reading) 

every day most days 2-3x  1x week 

 group reading with adult every day most days 2-3x  1x week 

 reading in IT / other 
subjects like science 

every day most days 2-3x  1x week 

3) How much do you enjoy 
reading? (pupil selects a 
symbol) 

    
    

4) What kind of reading do 
you enjoy? 

fiction non-fiction 
reading on 
computer 

magazines 
poetry 

    

5) Are the books you read in school? too easy just right for you too hard 

Do the school have...? lots of good books some good books 

What types of books could the school 
buy? 

 

Practice helps us get better at 
everything.  Do you think you get 
enough time to read at school? 

yes not sure no 

6) Do you find reading in any of these 
subjects hard? 

English Maths Science Humanities IT other 

(KS3 only) Do subject teachers show 
you reading strategies to use in their 
subject? 

yes no 

If no, how could 
this help? 

 

7) Are you happy with your reading skills? yes not sure I need to improve 

8) What does the school do which helps 
you get interested in reading? 

 

9) What advice does your teacher(s) give 
you about reading? 
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10) What could the school do to help you 
get even better at reading? 

 

11) What do you like doing at home or at 
school... a sport/ hobby you feel good 
at? 

 

12) What skills do you need to do this 
(above) well? 

 

13) What skills does a good reader need to 
have? (compare 12 and 13!) 

 

14) When you read do you ever think ... “I can read the words but I’m not 
sure I understand them”  

Yes No 

(If Yes) Does it happen ... sometimes a bit a lot 

15) Do you ever do these things when you read….? (Look at pictures of 8 key comprehension 
strategies effective readers use) 

 Never Sometimes Often 

 Make pictures in your mind     

 Watch out for important words/phrases    

 As you read, think about your own 
experience about what’s happening  

   

 Notice if you don’t understand    

 If you don’t understand, use a “breakdown 
plan” 

   

 Predict/wonder what may happen.    

 Link the important things together to 
understand what is happening (gist) 

   

 Think like a detective to get a ‘gist’    
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Reading at school in Year 7 – Reading Survey 
 

We would like to find out student views about reading in school in Y7, so we can think how to help Y7 students 
next year. 
 

Think about reading you do in school (or for homework).  Reading could be: 

 teacher worksheets 

 online materials 

 books you are given in your subjects 
 
Remember, reading is about: 

 decoding (getting the words right) 

 understanding what we read 

 enjoyment (hopefully!) 
 

1 
How do you feel about your skills in 
reading...? 

very happy/ 
confident 

I feel OK not sure 
I struggle a 

bit 

 Decoding (getting the words right)     

 
 
 Understanding what I read 

    

 

2 How much reading do you think you do in an 
average week at school? (circle) 

a lot of 
reading 

some 
reading 

a bit of 
reading 

 

3 In which subjects is reading ‘okay’, ‘quite easy’, ‘sometimes hard’, or ‘harder’? (please tick ) 

  okay quite easy sometimes hard harder 

 English     

 Maths     

 IT     

 Humanities     

 Language     

 PE     

 Science     

 Art     
     

 

4a What is the best advice your teachers give you about how to understand what you read? 

 
 

4b How do support staff like teaching assistants help students with reading in lessons? 

 
 

  not sure  
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5 You will get advice from the English teachers about how to understand what you read.  In which 
other subjects do you get advice about how to read? (please tick) 

 
 YES NOT SURE NO 

 Maths    

 IT    

 Humanities    

 Language    

 PE    

 Science    

 Art    

     
 

6 If Y7 students got advice from all subject teachers about how to understand what they read, how 
helpful would this be?  

  not helpful  helpful  very helpful  

 

7a 
Last year you were in Y6.  Have you noticed any differences between the reading you have to do 
now in Y7?   
Can you explain the differences in 1-3 sentences? 

 
 

 

7b What could the school do in Y7 to help students read well?  

 
 

 

8 
Skills a good reader needs 
 
A lot of things we do need skills to do them well.  For example, if we do a sport, it’s important to 
know the skills we need. 
 
In reading, we need to get the words right.  But it’s important to understand what we read. 
 
What skills does a reader need to understand what he/she reads? 

 
 

 


